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OUR SCHOOL CONTEXT

Ilam School is a decile 6, co-educational state school with a roll of around 400 children. Founded in 1950, the school is a
‘contributing’ school catering for children from New Entrants to Year 6. The majority of children enrol at Kirkwood and
Cobham Intermediates after leaving Ilam. The school is set in attractive, spacious grounds.
Ilam School provides high quality education for children by teachers and support staff who are committed to ongoing
professional development. The staff are skilled in, and value the importance of, meeting the individual needs of children
across the school.
Ilam School is New Zealand's most culturally diverse primary school with children from 61 different countries
represented on a daily basis at the school. This diverse make-up is a key factor in the school’s overall culture. A significant
number of these children (17% of the total school roll) receive support to enhance their speaking and writing of English
from our highly skilled Language Support staff.
Our proximity to the University of Canterbury allows teachers and children from Ilam to experience learning
opportunities from experts and lecturers in different fields of expertise based on student passions and classroom
programmes. Whilst we use the University’s resources, the staff at the University also use our staff and children to
undertake research projects and to increase their understanding of how students learn.
A feature of Ilam School is the very respectful relationships that exist across the school. These respectful relationships
exist between children, between children and the staff and between staff and the parent community. The concept of
respect is an integral part of the school’s curriculum. Respect is one of our four key values and it is woven through the
‘everyday’ curriculum that is covered both inside and outside of the classroom.
Ilam is fortunate to have high levels of community involvement. This occurs both on a daily basis with parents assisting in
classrooms and generally being ‘in’ the school and when there are community events such as our Cultural Day and PTA
organised events. High levels of parental involvement allows classes to take part in activities, events and learning outside
of the classroom setting. Whether this is at local places such as the University of Canterbury or further afield in
Christchurch, this learning would not be possible without the support of the community. The community involvement
also ensures that parents and supporters are connected with Ilam School and add an important dimension to the culture
of the school.
The Ilam Board of Trustees are well informed and have a high interest in ensuring the best possible education is offered
to children. They receive regular student achievement and progress reports that outline the progress children are making
as well as regular updates on programmes such as how our Learning Support and ESOL programmes are operating.

NATIONAL AND LOCAL EDUCATIONAL PRIORITIES
National
The school will determine its priorities by focusing on the national priorities as prescribed by the National Administration
Guidelines. National priorities are currently determined to be:
● Provide opportunity for success in all essential learning and essential skill areas of the New Zealand curriculum.
● Provide a safe physical and emotional environment.
● Improve achievement in Numeracy and Literacy, especially in Years 1–8.
● Giving priority to regular quality physical activity that develops movement skills for all students, especially in
years 1–6
● Develop a range of assessment and evidence gathering practices that sufficiently evaluate the progress and
achievement of students.
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●
●
●

Improve outcomes for students who are not achieving, or are at risk of not achieving or have special learning
needs.
Improve achievement of Maori and Pasifika students.
Report to students and parents on achievement of individual students and to the community on achievement of
students as a whole and groups of students.

Local
Local priorities will be identified through:
● The school’s programme of self-review.
● Analysis of school’s assessment data.
● Consultation with the Ilam community.
In meeting the national and local priorities the school undertakes to work within the National Administration Guidelines
framework.

RECOGNISING NEW ZEALAND’S CULTURAL DIVERSITY
Ilam School, will develop procedures and practices that reflect New Zealand’s cultural diversity and the unique position
of Maori culture.
Maori achievement is a focus at Ilam School. Our goal is to ensure that Maori enjoy education success as Maori, through
knowing our tamariki and engaging with their whanau.
In recognising the unique position of Maori, Ilam School will take all reasonable steps to provide instructions in tikanga
(Maori culture) and te reo Maori (Maori language) for students whose parents request it.
The school believes that it is important for all children to have a basic understanding and participate in the Maori aspect
of NZ.

We will do this by:
● Mihi Whakatau for new staff and students.
● Hui with Maori families at least annually and identify specific individual needs and provide appropriate
programmes to meet these needs.
● Ensure appropriate reporting on outcomes.
● Delegation to a teacher/s for responsibility for Maori Education throughout the school.
● Seek to achieve an ethnic balance when appointing staff.
● Continue to ensure that signage around the school displays both English and Maori languages.
● Continue to develop closer relationships with local Marae.
● Mentor Maori students into leadership roles.
● Encourage staff and students to use the correct Maori pronunciation.
● Incorporating elements of tikanga and te reo into units of work as appropriate.
● Implementing a development plan in te reo.
Ilam School also acknowledges its students from other cultures. Where possible, cultural differences are shared in order
to enhance learning. Ilam enrolls many students from other parts of the world. This helps to expand local students’
understanding of and empathy with different cultures.
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OUR VISION AND VALUES
Mission Statement
‘Celebrating Achievement, Celebrating Diversity’
Ilam School is a dynamic, diverse multi-cultural learning community where children show respect for themselves and
others while developing skills to take a part in an ever-changing society. It is our aim to ensure all children are given the
opportunities to achieve their personal best. Together parents, teachers and children will achieve successful learning
outcomes. We will empower children to make positive choices and to become active lifelong learners

Our Vision
At Ilam School we want to prepare our learners for their futures. Whatever that future brings, we know they must be
able to collaborate with others to solve complex problems for a better world. Today’s learners will need to be highly
literate and numerate with innovative, computational, critical thinking, problem solving, teamwork, good communication
and creativity capabilities and cultural competences. In order to achieve this, the Ilam School community has developed
this vision, elements of which are reflected in the whakataukī quoted below. We believe these key areas will enable Ilam
School children to thrive as they head into their futures.

‘I Belong/ Kua Whai Turangawaewae Au’ is all about being secure in ourselves as well as the ability to understand &
respect others regardless of gender, ethnicity or religion. It is an important part of being a student at Ilam School where
we have children attending from over 60 different countries. However it is more than just relating to others from
different countries or cultures. While we want children to be proud of their identity, they must also respect others as
well as develop the skills and ability to understand, talk to and effectively interact with people across different cultures. ‘I
Belong’ is also about developing the ability to collaborate and co-operate with others. We want our children to show
kindness care and concern for others, our community and the environment. With the current global political climate
these skills and attributes are needed now more than ever.
Each aspect of our vision has a whakatauki or expression that endeavours to summarise the intent of that particular area.
‘I Belong/ Kua Whai Turangawaewae Au’ whakatauki is;
He tamaiti akona ki te kāinga, tū ki te marae, tau ana
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A child educated in their own identity, stands with confidence in their community

‘I Explore/Ka Whakatewhatewha Au’ is all about learning. We want children to be curious learners who use a range of
thinking strategies to solve problems and are encouraged to be innovative and creative. We also want them to be
adventurous and take risks with their learning. We want our children to understand how they learn, what they are
learning and why. This area is also about children understanding that learning happens everywhere. The whakatauki for
‘I Explore/Ka Whakatewhatewha Au’ is:
Heoi, ko ia kāhore nei i rapu, tē kitea
Those who do not seek, will not find

‘I Question / Ka urupounamu Au’ is about thinking for yourself asking ‘What If?’. We want children to ask informed
questions and to actively seek the thoughts of others and endeavour to understand why they are thinking in a particular
way. We want children to build trust with others so that they can ask hard questions and debate with each other. We
want children to have the confidence to share their opinions with others, but also ensuring they listen to others opinions
actively. We want children to be thinking creatively and asking ‘What If?’ The whakatauki for ‘I Question / Ka
urupounamu Au’ is:
Ko te Manu e kai ana i te miro, nona te nga here,
Ko te manu e kai ana i te matauranga, nono te ao
The bird that eats the miro berry, has the forest,
The bird that eats of knowledge, has the whole world.

‘I Strive / Ka Whakarīrā Au’ is about personal best and having a ‘can do’ attitude. We want our children to aim high and
work hard to achieve personal excellence. We want to encourage them to have a positive attitude to learning, showing
grit to overcome challenges. We want children to develop a growth mindset, being confident to take risks, reflecting on
their own learning and looking for feedback in order to improve. We want our children to be responsible, reliable and
motivated to learn independently. The whakatauki for ‘I Strive / Ka Whakarīrā Au’ is:
Whāia te iti kahurangi ki te tūohu koe, me he maunga teitei
Pursue excellence – should you bow your head, let it be to a lofty mountain

‘I Give Back / Ka Takoha Au’ is about children contributing to their community regardless of age. We want our children
to make a positive difference by giving up some of their own time so others benefit from their leadership and
experience. We want children to endeavour to leave their world in a better place than they found it. The word ‘world’ is
used in a wider sense, in that for New Entrant children this might refer to their classroom and immediate area outside it.
For our Year 6’s this might be the waterways in Christchurch or the general Ilam area.
Nāku te rourou nāu te rourou ka ora ai te iwi
With your contribution and my contribution, everyone will thrive

Our Values
The school has four values; Respectful - Kia Whakaute, Positive - Kia Pono, Kind - Kia Aroha and Safe - Kia Haumaru. We
felt it was important to limit the values to four keywords that could be easily remembered by everyone: staff, children
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and parents, and had real meaning as to what is held important here. Our values are part of the ‘every-day’ curriculum,
being talked about both inside and outside the classroom. The aim is that they are not only known by the children but
also our children ‘live’ (act/behave/model) these values independently in their day-to-day lives.
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STRATEGIC
SECTION
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Strategic Goals
The purpose of the Ilam School Strategic Plan is to guide the direction of the school over the period of 2022 to 2024. Our
strategic goals are guided by and reference the relevant National Achievement Goals (NAGs) and the National Education
and Learning Priorities (NELP) as set by the Government. The plan is expressed in three key strategic areas: Mahi Tahi,
Whanaungatanga and Kaitiakitanga. They all work towards creating an effective environment where all children realise
their full potential, and develop the social skills needed to become full members of New Zealand's society.
The strategic goals below lead to our Annual Plan for 2022. The Annual Plan details the immediate operational objectives
and actions for the year with reference to the higher and longer-term goals of this strategic vision. Our 3-year strategic
plan, as required by the Ministry of Education is below the annual plan. This outlines our strategic direction until 2024.
Strategic Goal #1 - Mahi Tahi: Growing our Effectiveness
We want to excel in teaching that motivates and engages learners for educational success. We aim to meet the needs of
all learners through the provision of high-quality, responsive teaching and learning programmes that excite, challenge
and help children realise their full potential. We want to encourage curiosity and a love of learning that lasts a lifetime.
Our teaching is driven by best practice research and therefore uses a variety of strategies.
Strategic Goal #2 - Whanaungatanga: Growing our Relationships
Ilam School is proud of New Zealand’s bi-cultural identity and our school’s multi-cultural diversity. Diversity is embraced
and valued so all children, staff and families feel supported, respected and have a sense of belonging. We look to build
positive and meaningful relationships with our community in order to foster engagement and connection between
families and the school. We believe this will enhance the quality of the school’s learning environment and improve the
range and relevance of learning opportunities for students.
Strategic Goal #3 - Kaitiakitanga Growing our Place
Ilam School seeks to provide a welcoming, accessible and safe environment for teaching, learning and friendships. We
endeavour to provide a vibrant place of discovery that nurtures a sense of belonging. We want our community to be
excited and proud of the school setting and share in caring for it. We want children and teachers to work and learn in a
modern, well resourced environment and feel physically and emotionally secure in its surrounds.

2022 Annual Plan
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Strategic Goal #1 - Mahi Tahi: Growing our Effectiveness
Related National Achievement Guidelines: NAG 1 – Student Achievement, NAG 3 – Personnel
Related National Education and Learning Priorities: Learners at the centre, Quality teaching and leadership, World class inclusive
public education
Link to Vision: I Explore, I Question, I Strive
Outcome 1.1: Develop a consistent and responsive approach to teaching and learning in mathematics to ensure learners

experience hauora/wellbeing and success.
Current Reality:
There is a lack of consistency in the approach to teaching maths. There is confusion around how to implement rich tasks and if it is
right for all learners at all stages of the school. There is a concern about how long maths assessment takes and that it doesn’t align
with how we are teaching maths. Ensure we are consulting and informing whānau about best practices in mathematics.
Action:
1. Use both within and across school professional Learning opportunities to grow teachers’ understanding of what ’best
practice’ in mathematics looks like. (whole school PLD and Collaborative Inquiries)
2. Continue to develop a school-wide understanding of best practices when developing teaching approaches in relation to
maths. (whole school PLD and Collaborative Inquiries)
3. To develop greater consistency in understanding of how to best assess our learners in maths, to support staff for planning and
assessment and reporting purposes.
4. Continue to refine and develop aspects of our Mathematics plan to provide direction for staff.
5. Begin to use maths knowledge in the localised curriculum.
6. Senior Leaders and Team Leaders to regularly discuss learner outcomes and progress.
7. Learners are involved in the feedback model so they are able to understand their strengths and next steps.
Who is Involved:
Outside facilitator - Carol Butel plus Senior Leadership Team, Team Leaders, High Impact Team and Classroom Teachers
Timeline:
May 2022- November 2022 and then extended into Term 1 2023
Outcome 1.2: To utilise our school vision to provide our learners with opportunities to develop competencies so they are

able to apply these skills to a variety of situations and settings. Link to NZC - Key Competencies and Principles.
Current Reality: We have surveyed students, staff and our community about the usage and understanding of our vision and
discovered it is limited. Teachers briefly refer to the vision but it is not utilized in the learner as it is seen as separate or another
thing to do. We needed to find ways to synthesise the teacher manual and make links directly to learning. We need to create ways
to promote the use of the vision within the learning space as well as investigate how to involve our whānau so they
understand/connect to our vision.
Action:
1.
2.
3.
4.
5.
6.

Provide teaching staff with a simplified version of our vision booklet - unpacking one aspect of the vision at a time.
Provide direct ways for teachers to embed the vision into their teaching and learning approaches.
Aligning the Inquires and Learning areas to the vision-year overview for learning provided.
Develop systems for teachers and learners to help build a consistent approach to the vision over time.
At staff learning days or staff meetings discuss the implementation of the vision.
Consult with the learners, staff and community about how they use and see the vision being used at Ilam School.

Who is Involved:
Pam Hook -Outside Facilitator via Zoom, Senior Leadership Team, Team Leaders, Vision Team and Classroom Teachers
Timeline:
February - November 2022
Outcome 1.3: To continue to develop a consistent and responsive approach to teaching and learning in relation to our

student achievement data to ensure learners experience Hauora/wellbeing and success. (Using a collaborative inquiry
approach)
Current Reality:
2022 will be our second year using the collaborative inquiry approach to support our work around student achievement data. In
2020 and 2021 we spent time unpacking and understanding the process as a leadership and teaching team. Further work will need
to continue around understanding the model as well as widening our questioning and gathering an understanding of what is
happening for our learners - we will need to further access whānau in the work.
Action:
1. Team leaders will further develop their understanding of the collaborative inquiry approach and work with their teams to
track targeted students.
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2.

SLT and Team Leaders will develop a ‘big picture’ view of the targeted learners and collaboratively work on the best way to
support the teachers to support the learners.
3. SLT, Team Leaders and teachers will have an understanding of how target students are tracking throughout the year.
4. Teaching teams will implement strategies to meet the needs of the learners and we will see the impact of this in learner
outcomes.
5. Teachers will be supported in developing a range of strategies to meet the needs of target students.
6. Teachers will develop an Appreciative Inquiry approach to their programmes to recognise what is going well and what to
further inquire into, to improve outcomes for learners.
7. The Board of Trustees will be updated with progress on outcomes.
Who is Involved:
Senior Leadership Team, Teaching Team, Board of Trustees
Timeline:
January - December 2022
Outcome 1.4: To increase leadership capacity to ensure Ilam School is consistently designing high quality (rich) opportunities

for learning that are engaging, relevant, integrated, and impactful.
Current Reality: 2021 was our first year of working with teacher leaders as a group (High Impact Team). During this year we have
created opportunities for our HITeam to learn further about themselves and how this can impact working with others, this work
was with Dr Ian Brooks. Members also participated in forming group NORMS and were introduced to best practices when forming
CORE purpose and meeting guidelines. As a group, we created school-wide guidelines for the following aspects of the curriculum:
Te Aō Māori, Maths and Literacy. While we have made good progress with this work, it needs to continue to see the impact in the
classroom and within meetings and interactions amongst members.
Action:
1. Create opportunities for the High Impact Team to develop awareness and understanding of themselves as leaders.
2. Provide opportunities to develop and build an understanding of Educational Leadership.
3. The Senior Leadership Team will guide the High Impact Team members to identify where they sit on the Leadership
Dimension Framework and assist improvement by setting goals with support.
4. Team Leaders will develop observational and feedback skills in the learning area of reading and mathematics.
5. High Impact Team members will actively work on the identified curriculum priorities.
6. Work with HIT members to unpack and understand the teaching as inquiry model to develop capacity in our school
(collaborative inquiry)
7. Where appropriate provide opportunities for the High Impact Team members to coach and mentor teachers who require
support and guidance.
Who is Involved:
SLT, High Impact Team which includes Team Leaders
Timeline:
January - December 2022
Strategic Goal #2 - Whanaungatanga: Growing our Relationships
Related National Achievement Guidelines: NAG 1 – Student Achievement, NAG 3 – Personnel
Related National Education and Learning Priorities: Learners at the centre, Quality teaching and leadership, World class inclusive
public education
Link to Vision: I Explore, I Question, I Strive
Outcome 2.1: To continue to create and develop opportunities that reflect the bi-cultural nature of Aotearoa.
Current Reality:
Many of our Māori whānau have a desire to be involved in the life of our school. We are beginning to get more whānau attending
hui and providing us with feedback. At times there can be an assumption by staff that parents are informed about what we are
doing at school but that is not always the case. Kōrero at Hui is set up and led by Ilam Staff. Currently, within the school, there are a
number of areas that reflect the bicultural nature of Aotearoa, however, we want to expand on this. While we are making steady
progress with implementing Reo, place-based learning and integration into subject areas we would like to develop this further. We
will also begin to bring learning around our cultural narrative into our teaching approaches. Through the Redevelopment process,
we will further consult with Mana Whenua to ensure that our learning spaces and wider school campus are reflecting the bicultural
nature of New Zealand.
Action:
1. Continue to grow our whānau hui participation numbers of Māori Whānau and further encourage involvement in our school
by providing opportunities for kōrero.
2. Continue to share our cultural narrative by sharing with whānau and tamariki.
3. Continue to share our cultural narrative by including it in our learning through Place-based learning (I belong) as well as other
learning opportunities throughout the year.
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4.
5.
6.
7.
8.
9.

Create artworks with tamariki that reflect bi-culturalism.
Further strengthen understanding of Te ao Māori by providing professional learning opportunities for all staff.
Increase the use of Te Reo Maori in the classroom.
Ensure that our Māori students achieve at or above in all core curriculum subjects. Achievement rates of Māori students to
equal or better the whole-school achievement rates.
Groups of staff members will attend Tuahiwi Marae to build their knowledge of our bi-cultural partnership with Te Tiriti o
Waitangi.
Continue to consult and utilize the expertise of our Mana Whenua (Di Robinson) when planning and discussing our
redevelopment project to ensure Māori voice is included.

Who is Involved:
Senior Leadership Team, Community Consultation Team, Māori Whānau, MOE navigation team, Board of Trustees, Staff, Ilam School
Whānau.
Timeline:
January - December 2022
Outcome 2.2: Increase participation and belonging through nurturing a culture of inclusion for staff and other whānau

groups.
Current Reality:
Staff - In 2020 and 2021 our school Trademark Behaviours were collectively formulated by all staff. There is inconsistency in upholding
these behaviours - especially in times of stress.
Whānau - In general our community events are well attended, we had strong support this year for our Matariki evening with large
numbers of whānau attending. We are still working on increasing the number of Māori and Pasifika families attending Hui/Talanoa.
Our mid-year Hui numbers were zero and we will need to rethink our approach to mid-year Hui. Our end of year Hui is usually well
attended with larger numbers.
Action:
1. Review our Trademark Behaviours and change if needed. Reminders/opportunities throughout the year of how to carry out
these agreed behaviours (staff meetings, Administration meetings, Staff Learning Days, with individuals where needed)
2. Continue to survey children with the Wellbeing@School Primary Student Survey.
3. Whole school community events are well attended by whānau
4. Focus community group sessions are well attended by specific whānau. (Chinese, Korean, Muslim)
Who is Involved:
All Ilam School staff
Timeline:
January - December 2022
Outcome 2.3:Ensure our systems for communication and school-wide consultation and review are understood and engaged

with by whānau.
Current Reality:
Newsletters - In 2021 our emails have been sent via Gmail. This has had greater success with the uptake and sharing of information
from school to home. At times google contacts seem to drop off - this needs to be carefully monitored.
Reports - We have trialled paper copies in 2021. We will need to survey the community to understand what they prefer
(computer-based or paper). Paper copies are very time consuming to create, this will need to be managed better in 2022.
Action:
1. Develop and refine a school-based Gmail system that allows class, team and school-wide groups for parents who want
emailed newsletters.
2. Develop and refine the ‘Emergency email groups’ that allows the school to email directly to parents
3. Regular and consistent classroom newsletter ‘out’ days
4. Continue to refine our systems around a consistent ‘Ilam format’ for all newsletters - class and school.
5. Develop ways of sending out school invoices via the school’s Gmail bulk mailing system.
6. Monitor the use of the school website - look at how we can use this as a tool for current and new/interested families
7. Refine the system around a school-based, paper copy report that is both ‘end-user’ informative and friendly and responds to
the school’s needs and reporting
Who is Involved:
SLT, Teaching Staff, Admin Team
Timeline:
January - December 2022

Strategic Goal #3 - Kaitiakitanga Growing our Place
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Related National Achievement Guidelines: NAG 1 – Student Achievement, NAG 2 – Strategic Planning and Reporting, NAG 3 –
Personnel
NAG 4 – Finance and Property, NAG 5 – Safe Physical and Emotional Environment, NAG 6 - Legal Requirements and Administration
Related National Education and Learning Priorities: Learners at the centre, Barrier-free access, Quality teaching and leadership,
Future of learning and work, World class inclusive public education
Link to Vision: I Belong, I Explore, I Question, I Strive, I Give Back
Outcome 3.1 To create and implement a functional, safe and inspiring environment that meets the current and future needs of
learners, staff and our community, and that reflects our bi-cultural identity and the needs of our community and whānau groups.
Current Reality: Ilam School is scheduled for a major redevelopment project (started in 2021) and the implementation of
recommendations from a 2020 Health and Safety independent audit. Given the significant change, we are taking the opportunity to
consider the longer term needs of the school and to plan for the future. Through the process, there is also an opportunity to
incorporate New Zealand’s bi-cultural identity and the diversity of our whānau and community into our thinking and action.
Action
● Plan and prepare for the School Redevelopment project in partnership with the Ministry of Education
● Deliver the School Investment Package (SIP) Implementation to improve our facilities
● Implement the recommendations of the 2020 Health & Safety independent audit
● Develop a 10-year property plan that includes strategic development priorities
Who is Involved:
Board of Trustees, Property Committee, Redevelopment Sub-committee, Staff
Timeline:
January - December 2022

Implementation of the Strategic Plan
2022-2024
Strategic Goal #1 - Mahi Tahi: Growing our Effectiveness
Related National Achievement Guidelines: NAG 1 – Student Achievement, NAG 3 – Personnel
Related National Education and Learning Priorities: Learners at the centre, Quality teaching and leadership, World-class inclusive
public education
Link to Vision: I Explore, I Question, I Strive
Outcome 1.1: Develop a consistent and responsive approach to teaching and learning in the core subjects (Reading,

Writing and Mathematics), to ensure learners experience Hauora/wellbeing and success.
Action
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2022 - Focus Area - Maths, Embed Area - Reading
Maths:
For cohesion:
*As a teaching staff, we will review and refine our
‘why’ (belief) in the learning area of Maths.
* As a teaching team, we will begin building a
consistency of practice in the teaching of Maths
across the school through PLD and classroom
observations.
* Begin to use Maths knowledge to develop our
localised curriculum.
* Leadership will support teachers to develop
knowledge of learning pathways of progress in
Maths by providing current, regular professional
development.
*As a teaching staff, we will endeavour to
accelerate our learner’s progress in mathematics,
by achieving two sublevel shifts per year.
For Learners:
*Learners understand their strengths in maths
and what to work on next.
*Learners develop a math mindset - they are able
to have conversations about maths.
*Our approach to maths encourages a culture of
curiosity, engagement, problem-solving and
excitement for learners.
*Learners experience maths approaches that are
responsive to their needs and culture, connected
to their current learning and what is happening in
the world around them.
Reading:
For cohesion:
* As a teaching team, we will have a clear
understanding and work towards further
consistency of practice in the teaching of Reading.
* Leadership will continue to support teachers to
ensure knowledge of learning pathways of
progress in Reading.
* Leadership and teaching staff will continue to
ensure reading assessments are fit for purpose by
discussing practice regularly.
* Confidently use Reading knowledge in the
planning of our localised curriculum.
*As a teaching staff, we will endeavour to
accelerate our learner’s progress, by achieving
two sublevel shifts per year.
For Learners:
*Learners understand their strengths in Reading
and what to work on next.
Learners regularly engage with text that develops
a range of literacy skills and this fosters a love of
reading.
*Learners are resilient with their reading
progress, they know strategies that support their
reading development.
*Our approach to Reading encourages a culture
of curiosity, engagement, connection making and
excitement for learners.
Learners experience Reading approaches that are

2023 - Focus Area - Writing, Embed
Area - Maths
Writing:
For cohesion:
*As a teaching staff, we will review and
refine our ‘why’ (belief) in the learning
area of Writing.
* As a teaching team, we will begin
building a consistency of practice in the
teaching of writing across the school.
* Begin to use Writing knowledge in the
localised curriculum.
* Leadership will support teachers to
develop teacher knowledge of pathways
of progress in Writing by providing
current, regular professional
development.
*As a teaching staff, we will endeavour
to accelerate our learner’s progress, by
achieving two sublevel shifts per year.
For Learners:
*Learners understand their strengths in
Writing and what to work on next.
*Learners are confident writers who see
themselves as authors.
*Our approach to writing encourages a
culture of curiosity, engagement,
problem-solving and excitement for
learners.
*Learners experience writing
approaches that are responsive to their
needs and culture, connected to their
current learning and what is happening
in the world around them.
Maths:
For cohesion:
* As a teaching team, we will have a
clear understanding and work towards
further consistency of practice in the
teaching of Maths through PLD and
classroom observations.
* Leadership will continue to support
teachers to ensure knowledge of
pathways of progress in Maths.
* Confidently use Math knowledge in
the planning of our localised curriculum.
*As a teaching staff, we will endeavour
to accelerate our learner’s progress, by
achieving two sublevel shifts per year.
For Learners:
*Learners understand their strengths in
Maths and what to work on next, they
are able to give and receive feedback to
improve their learner.
Learners have a math mindset - they are
able to have conversations about maths.
*Learners are resilient with their maths
challenges they, understand mistakes
are necessary for learning to improve.

2024 - Focus area Local Curriculum
development
Embed Area - Writing.
*Learners will experience a
curriculum that is responsive and
meets their needs.
Learners will experience a
curriculum that is relevant
to them and they have a voice in
what they are learning.
*Learners will know how to build on
their strengths and areas that need
support, they are assessment
capable.
*Learners are provided with a
variety of teaching approaches that
build knowledge and skills.
*Teachers are assessment capable in
areas outside of the CORE subjects
and non-traditional areas such as
Hauora.
Writing:
*As a teaching staff, we will review
and refine our ‘why’ (belief) in the
learning area of Writing.
* As a teaching team, we will begin
building a consistency of practice in
the teaching of writing across the
school.
* Begin to use Writing knowledge in
the localised curriculum.
* Leadership will support teachers
to develop teacher knowledge of
pathways of progress in Writing.
* Leadership and teaching staff will
further develop our practice to
ensure assessments are fit for
purpose.
*As a teaching staff, we will
endeavour to accelerate our
learner’s progress, by achieving two
sublevel shifts per year.
*Learners understand their
strengths in Writing and what to
work on next.
Learners are confident writers who
see themselves as authors.
*Learners are resilient with their
writing, they understand mistakes
are necessary for learning to
improve and recognise editing is an
important part of writing.
*Learners' progress is celebrated
and they regularly experience
success.
*Our approach to writing
encourages a culture of curiosity,
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responsive to their needs and culture, connected
to their current learning and what is happening in
the world around them.

They utilise a variety of strategies when
faced with challenges.
*Our approach to Maths encourages a
culture of curiosity, engagement,
problem-solving and excitement for
learners.
*Learners experience Maths approaches
that are responsive to their needs and
culture, connected to their current
learning and what is happening in the
world around them.

engagement, problem-solving and
excitement for learners.
Learners experience writing
approaches that are responsive to
their needs and culture, connected
to their current learning and what is
happening in the world around
them.

Outcome 1.2: To utilise our school Vision to provide our learners with opportunities to develop competencies so they are

able to apply these skills to a variety of situations and settings. Link to NZC - Key Competencies and Principles.
Action
2022
For cohesion:
* Vision leadership team will lead staff meetings
to support and enable teachers to implement
aspects of the Vision.
* Vision leadership team to develop tools for each
of the five competencies and introduce these
ideas (lesson plans, self-reflection tools) for
teachers and learners to use in relation to the
Vision throughout the year.
*Teachers will know how the Vision integrates
and links to Inquiry/teaching approaches and
supports the building of successful classroom
culture.
*Learners will be explicitly taught about the
Vision and know how they can apply these
competencies to their learning and relationships.
*Through consultation our whānau will provide
feedback around the implementation process and
understanding of Vision competencies and act
upon this feedback.
For Learners:
*Learners will understand ‘When’ and ‘Why” to
apply competencies from our Vision to their
relationships and learning.
*Learners will be provided with opportunities to
practice competencies directly related to the
Vision.
*Learners will provide feedback around the
implementation process and understanding of
vision competencies.

2023
For cohesion:
* Vision leadership team will continue to
lead staff meetings with greater support
and input from teachers who have been
successful in their implementation of
competencies from the Vision.
(Cross-pollination of ideas to build
knowledge)
*Learners will continually be taught
about the competencies from the Vision
and know how they can apply these
competencies to their learning and
relationships.
* Vision leadership team to further
develop tools for each of the five
competencies (lesson plans,
self-reflection tools) for teachers and
learners to use in relation to the Vision
throughout the year.
*Teachers will know how the Vision
integrates and links to Inquiry/teaching
approaches and supports the building of
successful classroom culture.
*The Ilam Vision implementation is
more visible and evident in classrooms
and the wider school environment.
*Through consultation our whānau will
provide feedback around the
implementation process and
understanding of Vision competencies
and act upon this feedback.
For Learners:
*Learners will have a deeper
understanding of ‘When’ and ‘Why’ to
apply competencies from our Vision to
their relationships and learning.
*Learners begin to apply their
understanding of the Vision by teaching
others about it (whānau time, in class
and team assemblies).
*Learners will provide feedback around
the implementation process and
understanding of vision competencies
and teachers will act upon this feedback.

2024
For cohesion:
* Vision leadership team able to
step back from modelling how to
use Vision in teaching approaches as
teachers are confident in their
understanding and implementation.
*Vision inclusion in planning is
evident and Teams have greater
autonomy in planning how to
develop Vision competencies.
*Teachers are clear on how the
Vision can integrate and link to
Inquiry/teaching approaches and
supports the building of successful
classroom culture.
*The Ilam Vision implementation is
clearly visible and evident in
classrooms and the wider school
environment.
*Through consultation our whānau
will provide feedback around the
implementation process and
understanding of Vision
competencies and we will act upon
this feedback.
For Learners:
*Learners will have a deeper
understanding of ‘When’ and ‘Why’
to apply competencies from our
Vision to their relationships and
learning.
*Learners begin to apply their
understanding of the Vision by
teaching others about it (whānau
time, in class and team assemblies).
*Learners will provide feedback
around the implementation process
and understanding of vision
competencies and teachers will act
upon this feedback.
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Outcome 1.3: To continue to develop a consistent and responsive approach to teaching and learning in relation to our

student achievement data to ensure learners experience Hauora/wellbeing and success.
(Using a collaborative inquiry approach)
Action
2022:
For cohesion:
*SLT will clearly articulate the purpose and
process of a collaborative inquiry and how it links
to our Student Achievement Data.
* Team leaders will continue to develop and
consolidate their understanding of the
collaborative inquiry approach and work with
their teams to track targeted learners.
* SLT and Team Leaders have greater confidence
in having a ‘big picture’ view of the targeted
learners and collaboratively work on the best way
to support the teachers to support the learners.
*Leaders will inspire and encourage creativity and
innovation when at the collaborative
sensemaking stage of their inquiries.
* Teams appreciate what they do well and
recognise what they want to further Inquire into
with greater confidence to improve outcomes for
learners.
*From the collaborative inquiry review process
throughout the year, professional learning is
responsive to teacher and learner needs, as they
arise.
For Learners:
*Learners know what they do well, what they
need to do next and how to improve their
learning.
*Learners experience high quality, responsive
teaching where they are challenged and
supported.

2023:
For cohesion:
* Teachers understand how to use a
collaborative inquiry model to improve
outcomes for targeted learners.
* Team leaders confidently use the
collaborative inquiry approach for
tracking achievement data and work
with their teams to track targeted
learners.
* SLT and Team Leaders to have a broad
understanding of the ‘big picture’ view
of the targeted learners and
collaboratively work on the best way to
support the teachers to support the
learners.
* SLT, Team Leaders and Teachers to
have a deep working knowledge of how
Targeted Learners are tracking
throughout the year.
* Teaching teams continuously
implement high leverage strategies to
meet the needs of the learners and this
will be shown through strong learner
outcomes.
* Teachers feel supported and have
agency to implement high leverage
strategies with their teaching of target
learners. (teaching is highly responsive)
For Learners:
*Learners know what they do well and
how to improve their learning, they
regularly seek ways to strengthen their
learning and feel safe doing so.
*Learner pathways are evident to the
learner and they are clear on how to
improve.
*Learners experience high quality,
responsive teaching where they are
challenged and supported.

2024:
* Team leaders confidently use the
collaborative inquiry approach for
tracking achievement data and work
with their teams to track targeted
learners.
* SLT and Team Leaders to have a
broad understanding of the ‘big
picture’ view of the targeted
learners and collaboratively work on
the best way to support the teachers
to support the learners.
* SLT, Team Leaders and Teachers to
have a deep working knowledge of
how target learners are tracking
throughout the year.
* Teaching teams to continuously
implement high leverage strategies
to meet the needs of the learners
and this will be shown through
strong learner outcomes.
* Teachers feel supported and have
agency to implement high leverage
strategies with their teaching of
target learners. (teaching is highly
responsive)
* Teams are agentic and constantly
inquire into their programmes,
constantly seeking better outcomes
for all learners.
*Learners are agentic and constantly
inquiring into their learning, they
are aware of how they learn best
and feel safe to take risks and
challenges.
*Learner pathways are evident to
the learner and they are clear on
how to improve.
*Learners experience high quality,
responsive teaching where they are
challenged and supported.

Outcome 1.4: To increase leadership capacity to ensure Ilam School is consistently designing high quality (rich)
opportunities for learning that are engaging, relevant, integrated, and impactful.
Action

2022

2023

2024

For cohesion:
*Continue to reflect on what is best: the practice
and pedagogy that benefits our community of
learners by building school-wide systems and
teacher knowledge one curriculum area at a time.
-Maths in 2022
*Continue to promote best practices to create a
cohesive and spiralled curriculum (create action,
make decisions, implement change where

For cohesion:
*Continue to reflect on what is best: the
practice and pedagogy that benefits our
community of learners by building
school-wide systems and teacher
knowledge one curriculum area at a
time.
-Writing in 2023.
*Further promote best practices to

For cohesion:
*Continue to reflect on what is best:
the practice and pedagogy that
benefits our community of learners
by building school-wide systems and
teacher knowledge one curriculum
area at a time.
-Other curriculum areas???
*Review our curriculum to ensure it
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needed)
*Continue to create the right environment for
staff to be the best they can be in order for our
learners to flourish.
*Continue to prioritise and discuss what is
important for us and our school.
Continue to develop leadership capabilities
around:
● Learning talk
● Important conversations
● Educational Leadership
● Teamwork skills
● Listening to understand
● How to lead by example.

create a cohesive and spiralled
curriculum (create action, make
decisions, implement change where
needed) building on the work in
previous years.
*Further embed practices that create
the right environment for staff to be the
best they can be in order for our
learners to flourish.
*Continue to prioritise and discuss what
is important for us and our school.
Continue to develop leadership
capabilities around:
● Learning talk
● Important conversations
● Educational Leadership
● Teamwork skills
● Listening to understand
● How to lead by example.

is cohesive and spiralled (create
action, make decisions, implement
change where needed) reflecting on
the work in previous years and
making changes where necessary.
*Further embed practices that
create the right environment for
staff to be the best they can be in
order for our learners to flourish.
*Continue to prioritise and discuss
what is important for us and our
school.
*Continue to develop leadership
capabilities responsive to the needs
of the group and situations as they
arise.

Strategic Goal #2 - Whanaungatanga: Growing our Relationships
Related National Achievement Guidelines: NAG 1 – Student Achievement, NAG 3 – Personnel, NAG 5 – Safe Physical and Emotional
Environment
Related National Education and Learning Priorities: Learners at the centre, Quality teaching and leadership, Future of learning and
work, World class inclusive public education
Link to Vision: I Explore, I Question, I Strive, I Give Back

Outcome 2.1: To continue to create and develop opportunities that reflect the bi-cultural nature of Aotearoa.
Action

2022
For community/school environment:

2023
For community/school environment:

* Continue to grow our whānau hui numbers to
(60%) and further encourage involvement in our
School by providing opportunities for kōrero.
*Engage with Māori whānau in relation to our
redevelopment plan (including teaching, learning
and environment)
* Continue to share our cultural narrative with
staff, tamariki and whānau.
*Collaborate with Mana Whenua advisors to
ensure that they are consulted about how our
teaching, learning spaces and wider environment
reflect and respond to the bicultural nature of
Aotearoa throughout the redevelopment process.
* Create artworks with tamariki that reflect
bi-culturalism and display them in a prominent
place.
Explore funding in regards to creating visual
artwork at the entrance of Ilam School that
reflects our cultural narrative.
For teaching and learning:
* Further strengthen our Place-Based Learning
inquires in Term 1.
* Further strengthen understanding of te ao
Māori by providing professional learning
opportunities for all staff.
* Further strengthen understanding and use of Te
Reo by providing professional learning
opportunities for all staff.

* Continue to grow our whānau hui
numbers to (65%) and further encourage
involvement in our School by providing
opportunities for kōrero.
*Keep Māori whānau informed in
relation to our redevelopment plan
(including teaching, learning and
environment) to ensure it is reflecting
their educational hopes and wants for
their tamariki.
* Continue to share our cultural narrative
with staff, tamariki and whānau. Weave
the cultural narrative into aspects of
school life such as school and building
names).
*Continue to collaborate with Mana
Whenua advisors to ensure that they are
consulted about how our teaching,
learning spaces and wider environment
reflect and respond to the bicultural
nature of Aotearoa throughout the
redevelopment process.
* Create artworks with tamariki that
reflect bi-culturalism and display them in
a prominent place.
*If funding for artwork is successful,
commission a Ngai Tahu Artist to work
with us to create an entrance that reflects

2024

For community/school
environment:
* Continue to grow our whānau
hui numbers to (65%) and further
encourage involvement in our
School by providing opportunities
for kōrero.
*Keep Māori whānau informed in
relation to our redevelopment plan
(including teaching, learning and
environment) to ensure it is
reflecting their educational hopes
and wants for their tamariki.
* Continue to share our cultural
narrative with staff, tamariki and
whānau. Weave the cultural
narrative into aspects of school life
such as school and building
names).
*Continue to collaborate with
Mana Whenua advisors to ensure
that they are consulted about how
our teaching, learning spaces and
wider environment reflect and
respond to the bicultural nature of
Aotearoa throughout the
redevelopment process.
* Create artworks with tamariki
that reflect bi-culturalism and
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* Further strengthen understanding and use of
Cultural Competencies by providing professional
learning opportunities for all staff.
* Continue to send groups of staff members to
attend Tuahiwi Marae to build their knowledge of
our bi-cultural partnership with Te Tiriti o
Waitangi.
*Ensure we have a collaborative approach to
teaching and learning opportunities for ourMāori
tamariki, by including Māori World views when
planning and continuing to consult with whānau
throughout the year.

the cultural narrative for Ilam School.
For teaching and learning:
* Further strengthen our Place-Based
Learning inquires in Term 1 and widen
this knowledge into other areas of the
curriculum.
* Further strengthen understanding of te
ao Māori by providing professional
learning opportunities for all staff.
* Further strengthen understanding and
use of Te Reo by providing professional
learning opportunities for all staff.
* Further strengthen understanding and
use of cultural competencies by providing
professional learning opportunities for all
staff.
* Continue to send groups of staff
members to attend Tuahiwi Marae to
build their knowledge of our bi-cultural
partnership with Te Tiriti o Waitangi.
*Ensure we have a collaborative approach
to teaching and learning opportunities for
ourMāori tamariki, by including Māori
World views when planning and
continuing to consult with whānau
throughout the year.

display them in a prominent place.
*If funding for artwork is
successful, commission a Ngai Tahu
Artist to work with us to create an
entrance that reflects the cultural
narrative for Ilam School.
For teaching and learning:
* Further strengthen our
Place-Based Learning inquires in
Term 1 and widen this knowledge
into other areas of the curriculum.
* Further strengthen
understanding of te ao Māori by
providing professional learning
opportunities for all staff.
* Further strengthen
understanding and use of Te Reo
by providing professional learning
opportunities for all staff.
* Further strengthen
understanding and use of cultural
competencies by providing
professional learning opportunities
for all staff.
* Continue to send groups of staff
members to attend Tuahiwi Marae
to build their knowledge of our
bi-cultural partnership with Te Tiriti
o Waitangi.
*Ensure we have a collaborative
approach to teaching and learning
opportunities for ourMāori
tamariki, by including Māori World
views when planning and
continuing to consult with whānau
throughout the year.

Outcome 2.2: Increase participation and belonging through nurturing a culture of inclusion for staff and other whānau
groups.
Action
2022
For school cohesion
* Review Trademark behaviours and change if
needed. Reminders/opportunities throughout the
year of how to carry out these agreed behaviours
(staff meetings, admin meetings, staff learning
days, with individuals where needed)
* Continue to survey children with the
Wellbeing@School Primary Student Survey.
For the community
*Provide opportunities for whanau to attend
whole school community events
*Provide focus community group sessions for
specific whānau (Māori, Chinese, Korean,
Muslim, Pasifika), through a curriculum lens.
*Share our teaching and learning approaches
with whānau in a variety of ways.

2023
For school cohesion
* Review Trademark behaviours and
change if needed.
Reminders/opportunities throughout the
year of how to carry out these agreed
behaviours (staff meetings, admin
meetings, staff learning days, with
individuals where needed)
* Continue to survey children with the
Wellbeing@School Primary Student
Survey.
For the community
*Provide opportunities for whanau to
attend whole school community events
*Provide focus community group sessions
for specific whānau (Māori, Chinese,
Korean, Muslim, Pasifika), through a
curriculum lens.

2024
For school cohesion
* Review Trademark behaviours
and change if needed.
Reminders/opportunities
throughout the year of how to
carry out these agreed behaviours
(staff meetings, admin meetings,
staff learning days, with individuals
where needed)
* Continue to survey children with
the Wellbeing@School Primary
Student Survey.
For the community
*Provide opportunities for whanau
to attend whole school community
events
*Provide focus community group
sessions for specific whānau
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*Share our teaching and learning
approaches with whānau in a variety of
ways.

(Māori, Chinese, Korean, Muslim,
Pasifika), through a curriculum
lens.
*Share our teaching and learning
approaches with whānau in a
variety of ways.

Outcome 2.3: Ensure our systems for communication and school-wide consultation and review are understood and

engaged with by whānau.
Action
2022:
*Gather Feedback on paper reporting - Mid-year
2021 to Mid-year 2022.
*Respond where possible to feedback from
whānau.

2023
*Gather Feedback on paper reporting Mid-year 2021 to Mid-year 2022.
*Respond where possible to feedback
from whānau.

2024
*Gather Feedback on paper
reporting - Mid-year 2021 to
Mid-year 2022.
*Respond where possible to
feedback from whānau.

Strategic Goal #3 - Kaitiakitanga Growing our Place
Related National Achievement Guidelines: NAG 1 – Student Achievement, NAG 2 – Strategic Planning and Reporting, NAG 3 –
Personnel
NAG 4 – Finance and Property, NAG 5 – Safe Physical and Emotional Environment, NAG 6 - Legal Requirements and Administration
Related National Education and Learning Priorities: Learners at the centre, Barrier-free access, Quality teaching and leadership,
Future of learning and work, World class inclusive public education
Link to Vision: I Belong, I Explore, I Question, I Strive, I Give Back

Outcome 3.1 Work with the Ministry of Education and their representatives to plan and implement Ilam School’s

renovation.
Action
2022:
*Review the layout of the school and the ideal
placement of buildings.
*Continue to visit successful redevelopments to
develop ideas.
*Engage with whānau in relation to our
redevelopment plan (including teaching, learning
and environment)
*Staff to work with consultant Mike
Anderson/Julia Atkin (or both) To understand the
redevelopment process and what that means to
teaching and learning and begin to prototype
ideas and processes from consultation and
research.
Meet with architects to start the Master Plan
process.
Review Education Brief to ensure the document is
still relevant.
*Master plan finalised and agreed to.

2023:
Building process begins

2024:
Continues building process

*Staff to continue work with consultant
Mike Anderson/Julia Atkin? (or both) to
understand the redevelopment process
and what that means to teaching and
learning and begin to prototype ideas and
processes from consultation and research.

*Staff to continue work with
consultant Mike Anderson/Julia
Atkin? (or both) to understand
the redevelopment process and
what that means to teaching and
learning and begin to prototype
ideas and processes from
consultation and research into
new and existing spaces.

Outcome 3.2: Continue to implement a landscape plan to upgrade grounds and outdoor learning spaces.
Action
2022
*Continued implementation of the Earthworks
landscape plan around Kirkwood Ave Car Park,
ESOL Teaching area and area around
Science/Technology Rooms and Rooms 15/16.

2023

2024

Project completed.

Project completed.
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*Final part of the plan implemented.

Outcome 3.2: Increase kaitiakitanga and care for school resources, the inside and outside environment, new and existing.
Actions
*Implement a set of schoolwide rich
opportunities, initiatives and resources for
learning to grow learners’ awareness and action
focussed on sustainability and kaitiakitanga.
*Schoolwide Inquiry in Term 3 e.g. recycling, no
such thing as away, overt communication, routines
in teams/buddies classes/Enviro Team.
*Reinforce shared expectations throughout the
organisation and wider school community to
ensure our values are lived e.g., signage,
assemblies, certificates.
* Values are known and used and an improvement
in kaitiakitanga for the environment both inside
and outside is observable E.g. no rubbish seen, PE
equipment valued and looked after, an example of
recycling and sustainability practices
implemented, inside environment organised,
respected, and looked after.

Values are lived, observable kaitiakitanga
for the environment both inside and
outside. E.g. no rubbish seen, a range of
recycling and sustainability practices
implemented, inside environment
organised, respected, and looked after.
*Reinforce shared expectations
throughout the organisation and wider
school community to ensure our values
are lived e.g., signage, assemblies,
certificates.
*Teacher expectations are clear and
continually articulated to reinforce the
School values and vision.

Values are lived, observable
kaitiakitanga for the environment
both inside and outside. E.g. no
rubbish seen, a range of recycling
and sustainability practices
implemented, inside environment
organised, respected, and looked
after.
*Reinforce shared expectations
throughout the organisation and
wider school community to
ensure our values are lived e.g.,
signage, assemblies, certificates.
*Learners are clear about
expectations and can articulate
and act upon School values and
vision to reinforce Kaitiakitanga.

Outcome 3.4: Implement the recommendations of the 2020 Health & Safety independent audit.
Action
2022
*Meetings with the Health & Safety Committee
are held so final agreed recommendations can be
put into place.
*All agreed short and medium-term
recommendations put into place.
*All long-term recommendations put into place.

2023
*Implement independent Health and
Safety review.

2024
*Meetings with the Health &
Safety Committee are held so final
agreed recommendations can be
put into place.
*All agreed short and medium
term recommendations put into
place.
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2021 STUDENT ACHIEVEMENT
REPORT

INTRODUCTION
Teachers assess their students based on a variety of evidence they collect, such as the students’ work, everyday
classroom observation, and assessment activities throughout the year. Teachers apply the evidence gathered up to a
particular point in time in order to make an Overall Teacher Judgment (OTJ) about a student's progress and achievement
in relation to the ‘End-of-Year Expectations’.
In order to ensure the OTJ is reliable, teachers use moderation. Moderation is the process of teachers sharing their
expectations and understanding of standards with each other in order to improve the consistency of their decisions
about student learning.
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READING
Learning to read is a complex, cumulative process. There are three main aspects of Reading; learning the code of written
language, making meaning of texts and thinking critically about the text. Children need to demonstrate all three in order
to be considered a successful reader. At the beginning of their schooling, children read ‘Ready to Read’ texts which are
relatively short and use mostly familiar vocabulary and simple sentence structure. As children progress through the
‘colour wheel’ and then the curriculum levels, the three main aspects of Reading increase in complexity.
2021 Overall Achievement in Reading
Below

%

At

%

Above

%

Total # in
Year Group

Year 1

21

38

20

36

14

25

55

Year 2

10

18

26

46

20

36

56

Year 3

10

16

40

65

12

19

62

Year 4

12

19

38

59

14

22

64

Year 5

10

13

39

52

26

35

75

Year 6

17

21

36

44

28

35

81

Total

80

20

199

51

114

29

393

2018-2021 End-of Year Expectations in Reading Data
Year

% Below Expectations

% At & Above Expectations

All Year Group

2021

20%

80%

All Year Groups

2020

25%

75%

All Year Groups

2019

30%

70%

All Year Groups

2018

24%

76%

To Note:
Reading was our 2021 professional learning focus. The impact of this was made evident by the number of students
working at or above curriculum expectation for Reading increasing by 5% - from 75% to 80%.
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WRITING
Like Reading, Writing is also a complex, cumulative process. As children progress through the school the aim is to build
their accuracy, fluency and their ability to create meaningful texts.
2021 Overall Achievement in Writing
Below

%

At

%

Above

%

Total # in
Year Group

Year 1

23

42

24

44

8

15

55

Year 2

1

2

55

98

0

0

56

Year 3

9

15

51

82

2

3

62

Year 4

12

19

43

67

9

14

64

Year 5

8

11

58

77

9

12

75

Year 6

27

33

41

51

13

16

81

Total

80

20

272

69

41

10

393

2018-2021 End-of Year Expectations in Writing Data
Year

% Below Expectations

% At & Above Expectations

All Year Groups

2021

20%

80%

All Year Groups

2020

25%

75%

All Year Groups

2019

21%

79%

All Year Groups

2018

20%

80%

.
To Note:
The number of students working at or above curriculum expectation for Writing increased by 5% - from 75% to 80%.
There is room for further investigation into this to see if the positive shift can be attributed to the Reading professional
development focus and the links between Reading and Writing achievement.
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MATHEMATICS
Number & Algebra - The Maths curriculum is broken into three strands; while Number & Algebra is one of these, it is the
major focus of Maths teaching, with around 80% of a Year 1 Maths programme and 50 - 70% of a Year 5/6 Maths
programme being devoted to this strand. Achievement levels for this report are based on children’s achievement in
Number & Algebra. The school, with advice from an outside consultant, decided not to have any transition areas at Year
3 and Year 5 as it did for Reading and Writing.
2021 Overall Achievement in Number and Algebra
Below

%

At

%

Above

%

Total # in
Year Group

Year 1

18

33

28

51

9

16

55

Year 2

17

30

33

59

6

11

56

Year 3

21

34

34

55

7

11

62

Year 4

8

13

39

61

17

27

64

Year 5

15

20

50

67

10

13

75

Year 6

23

28

40

49

18

22

81

Total

102

26

224

57

67

17

393

2018-2022 End of Year Expectations in Maths Data
Year

% Below Expectations

% At & Above Expectations

All Year Groups

2021

26%

74%

All Year Groups

2020

19%

81%

All Year Groups

2019

20%

80%

All Year Groups

2018

29%

71%

To Note:
The number of students working at or above curriculum expectations for Number and Algebra decreased by 7% - from
81% to 74%. Mathematics and Statistics is our whole school professional learning focus for 2022.
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2021 ANALYSIS OF VARIANCE
2021 Student Achievement Targets
Our Student Achievement Targets for 2020 were based on the student achievement data collated In November 2020. In
total 3 targets were set for 2021. Thes targets were focused on the core areas of Reading, Writing and Maths.
As per the Ministry of Education Guidelines which state, ‘Targets should focus on accelerating the achievement of
students who are not achieving or reaching their potential,’ all of the student achievement targets focused on
accelerating the progress of students who were not meeting curriculum expectations.
Each teaching team carries out an analysis of variance on the children in the year group they taught that year. Teams look
at both the data of the group as a whole as well as the individuals that make up this year group, particularly those who
are not achieving at expected levels. These individuals are commented on and this information is passed on to the
following year’s teaching teams, individual teachers as well as the school’s leadership team.
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STUDENT ACHIEVEMENT TARGET ONE
Year 2 Student Achievement in Reading
STUDENT GROUP

Gender: Male & Female Ethnicity: All

Group/Year: Year 2

TARGET: By the end of 2021, 33 out of our 58 students will move from below our school’s end-of-year expectations to
achieving at the expected end-of-year achievement level. That is Turquoise on the PM Colour wheel.
Why we chose this as our Target:
● 50% of our year group are reading below achievement level.
● Five out of the 33 children have been affected by the ‘summer slide’.
● 11 out of the 33 children have increased their achievement in reading over the summer break. 7 out of the 11
have reached the ‘Green’ target when returning back to school.
Actions Taken:
Learner's voice was gathered to assess attitudes towards reading
Changes made to Year Two Reading Programme in response to 2021 reading professional development:
● Shorter, more focussed reading time
● Faster pace - teaching specific skills of reading using the book and other targeted reading activities as conduits
● During instructional reading, all activities had an emphasis firstly on reading, rather than other literacy areas
such as writing
● More reading materials on the bookshelves written by children
● Bigger and wider variety of reading materials for example; personal poetry books, big books, browsing boxes,
class library, large poetry cards
● Specifically teaching conversation at guided reading time. Much less teacher voice.
Analysis of Variance:
Of the 33 students in the target group:
● Twelve students have achieved the expected level of Turquoise
● Twelve students in the group moved between two and three colours to be reading at Orange, one below
expectation.
The 12 children that successfully met this target did so due to factors such as:
● Shorter, more focussed reading time.
● Faster pace - teaching specific skills of reading using the book and other targeted reading activities as conduits.
● During instructional reading, all activities had an emphasis firstly on reading, rather than other literacy areas
such as writing.
● More reading materials on the bookshelves written by children.
● Bigger and wider variety of reading materials for example; personal poetry books, big books, browsing boxes,
class library, large poetry cards.
● Specifically teaching conversation at guided reading time. Much less teacher voice.
Positive progress was made by all learners however for the nine students who did not reach the target:
● Five made progress of one sub-level
● Three have learning difficulties which impact their learning
● Three received language support as English is not their first language
● One student didn’t make any progress and investigation into their specific learning needs is ongoing
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STUDENT ACHIEVEMENT TARGET TWO
Year 3 Student Achievement in Mathematics
STUDENT GROUP

Gender: Male & Female

Ethnicity: All

Group/Year: Year 3

TARGET: By the end of 2021 we are going to accelerate the progress (move at least two sub-levels) of 35 students in
the Number and Algebra Strand of the Mathematics and Statistics Curriculum.
Why we chose this as our Target:
In December 2020 when looking at our end-of-year 2020 data, 35 (53%) students were below the Ilam End of Year
Expectations in the Number and Algebra Strand of the Mathematics and Statistics Curriculum. We wanted to look
closer at these students and investigate why they were achieving below expectation.
Actions Taken:
● Children completed a survey to gather information about how they felt about math.
● Number and Algebra assessments were carried out to identify specific gaps. Leading to programmes being
tailored to meet the more specific needs, for example, the teaching of fractions before addition in some cases
and a larger focus on the teaching of mathematics knowledge
● Numicon withdrawal programmes we used for some students
● Emphasis on building classroom practice which builds strong mathematical mindsets
● Different methods of grouping were used (some ability based group work and some rich problem-solving
opportunities)
Analysis of Variance:
Of the 35 students who were targeted in Maths, two left Ilam during the year. Of the remaining 33 students, 16
reached the accelerated target of two sublevels with one student moving 5 sub levels.
The 16 children that successfully met this target did so due to factors such as:
● Working as a Year 3-4 team of 6 teachers to refine our deliberate acts of teaching, for example, repetition,
more explicit teaching in areas identified as gaps and using a range of learning tasks
● Adjustment to our mathematics programmes, for example, bringing in more authentic learning opportunities,
the use of warm-up activities, shorter blocks of each mathematical domain with more revisiting and
developing learners' number sense
● Regular reflections as a teaching team which encouraged sharing of resources and conversations which help
the development of teacher knowledge
● Working with our learners on the development of positive mathematical mindsets, using more games to build
basic fact knowledge, excitement and motivation
While not classed as accelerated progress in terms of the target, 17 students made positive progress of one curriculum
sub-level. Some reasons for this were:
● Three students have specific learning needs which impacted their accelerated progress
● While every effort was made to improve the consistent attendance of three students, two were still times
when absences impacted upon their progress
● Six students are beginning English Language Learners and are still developing the deeper language of
mathematics, including pulling out the mathematical equations from word problems.
● Learning across the curriculum is at a low level for 9 children who began Year 3 at the end of 1B and early 1M.
The gap has become more evident as they have reached the end of Year 3. Future investigation is needed to
identify their growing needs and what adaptations are needed to support them with their future learning.
These children have taken time to learn new concepts and spent time learning number knowledge.
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STUDENT ACHIEVEMENT TARGET THREE
Year 6 Student Achievement in Number and Algebra
STUDENT GROUP

Gender: Female & Male

Ethnicity: All

Group/Year: Year 6

TARGET: By the end of 2021 we are going to accelerate the progress (move at least two curriculum sub-levels) 27 Year
6 students in the Number and Algebra strand of the Mathematics and Statistics curriculum.
Why we chose this as our Target:
This was the area in the Senior Team that had the largest number of students below curriculum expectation at the end
of 2020. It was also the same area that we had our target set at the beginning of 2020, therefore we wanted to go
deeper and have a more thorough look into what was going on for our Year 5 and 6 Mathematics learners.
Actions Taken:
● At the beginning of the year, children completed a survey to gather information about how they felt about
themselves as math’s learners and the way they felt about being in different mathematical situations
● Using assessment tools to closely identify gaps in mathematical knowledge and skills
● Long term planning was based on these specific gaps and misunderstanding
● Weekly and daily planning based on targeted learner needs
● Adapting a Universal for-Learning Design (UDL) that will help everyone - start from deliberately meeting the
needs of targeted learners and extending for others (rich-task low floor, high ceiling)
● Numicon - pull-out programmes
○ Use of Numicon equipment in some classrooms
● Developing routine and expectations around the use of ‘Talk Moves.’ These emphasise developing a classroom
environment where mathematical ideas are consistently discussed with peers. Students learn to respectfully
agree/disagree, ask for explanations and proof emphasis and reach a consensus
● Emphasis on building classroom practice which builds strong mathematical mindsets. By:
○ Making mistakes is part of the learning process, not something to feel upset about.
○ Being a strong mathematician doesn’t mean being the quickest
○ Using materials (making the standard approach that using materials is expected, as is using fingers rather than the idea that better mathematicians don’t need materials)
○ Emphasis on trying things different ways - and thinking/analysing ‘why’ we do what we do (reflecting)
○ Focusing on understanding and using different strategies - and why this is valuable as a mathematician
- why and how (to transfer it to new learning or make connections)
Analysis of Variance:
Of the 27 target students, 17 (63%) made accelerated progress of at least two curriculum sub levels in the Number
and Algebra strand of the Mathematics and Statistics Curriculum.
The 17 children that successfully met this target did so due to factors such as
● Gathering ‘student voice’ on how they felt about mathematics and planning specifically to address differing
attitudes
● Fortnightly reflections as a teaching team (6 members), discussing our successes, and areas for improvements
- sharing ideas and strategies
● Continued close gap analysis of assessment data and adjustments to our programmes accordingly - Targeted
and timely teaching of specific strategies and skills
● Pull out Numicon groups on top of classroom teaching
● Improved attendance of some of the targeted students’
While not classed as accelerated progress in terms of the target, 10 students made positive progress of one curriculum
sub-level. Some reasons for this were:
● After further investigation of one student’s low progress they were placed on an IEP
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●
●
●

Developing social and emotional needs for three students impacted upon learning progress in all areas of the
curriculum
While every effort was made to improve the consistent attendance of three students, there were still times
when absences impacted upon their progress
Three students while making great gains in their general attitude towards mathematics, still continued to
question their ability which impacted their progress

27

2022 ANNUAL STUDENT ACHIEVEMENT TARGETS
STUDENT ACHIEVEMENT TARGET ONE
Year 1 Student Achievement in Reading
KEY STRATEGIC GOALS:
● Strategic Goal #1 - Mahi Tahi: Growing our Effectiveness
● Strategic Goal #2 - Whanaungatanga: Growing our Relationships
● Strategic Goal #3 - Kaitiakitanga Growing our Place
STUDENT GROUP

Gender: 6 Females & 9 Males

Ethnicity: Various Group/Year: 1

TARGET: By the end of 2022 we will accelerate the progress of 15 of our year 1 students currently reading at level 1B
to level 1E (2 sub-levels of the curriculum) in reading.
CURRENT POSITION
● 15 year 1 children are currently reading at level 1B despite being at school for 1 to 3 terms
3 of these students are definitely identified as English language learners (more may be identified in this area
throughout the year)
● Several of these students have a number of absences from school which has affected their continued progress
● A number of these students were affected by the 2021 lockdown school closure
ACTION PLAN

PERSONNEL

SUCCESS INDICATORS

Reading as the Team Collaborative
Inquiry focus for 2022 using ERO’s
Learner-focused Evaluation Process and
Reasoning model

Year 1 Teachers

Regular sharing of practice, analysis of
data and research accordingly

Survey learner voice to gauge how
children feel about reading already and
how they feel about learning to read in
2022

Year 1 Teachers

Children will be able to tell us what they
enjoy about reading, how they like to
read, as well as what they are worried
about or find difficult in their reading

Survey parents to find out how they feel
DP
about helping their children at home learn
to read

Parents will be able to pinpoint anything
they need support with. Teachers will find
out what they can help parents with, and
how they can encourage reading at home

Presentation to parents to link classroom
and home learning

DP

Key points will be taken from the survey
and will be addressed in the presentation
so that parents understand how reading is
taught at school and the best ways for
them to support reading at home

Baseline and tracking on The Red Reading
Book

Year 1 Teachers

Year 1 Teachers

Teachers will keep an updated visual
monthly record that allows us to pinpoint
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any students that are not making the
expected progress and to put into place
any support systems that are needed
Explicit alphabet and sound knowledge
taught 5 days /week (Phonological
awareness teaching)

Learning Assistant (managed by DP),
Year 1 Teachers

Children will have a strong knowledge and
confidence in using their sounds in
reading and writing

Specific targeted learning intentions for
groups

Year 1 Teachers

Children will know and understand what
they are learning to do in reading

Targeted vocabulary teaching

Year 1 Teachers

Children will be exposed to, understand
and use an extended range of vocabulary
in oral language, reading and written
language

Strong literacy based classroom.
Integrating literacy with Inquiry (literacy
throughout the curriculum)

Year 1 Teachers

Work is Integrated and children make
connections across the curriculum

Teacher feedback to enhance self-belief
and knowledge that they are ‘a reader’,
and the modelling of how we read for
enjoyment

Year 1 Teachers

Happy, confident readers with an
understanding of the how and why
reading is important with an emphasis for
reading for pleasure
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STUDENT ACHIEVEMENT TARGET TWO
Year 2 Student Achievement in Writing
KEY STRATEGIC GOALS:
● Strategic Goal #1 - Mahi Tahi: Growing our Effectiveness
● Strategic Goal #2 - Whanaungatanga: Growing our Relationships
● Strategic Goal #3 - Kaitiakitanga Growing our Place
STUDENT GROUP

Gender: 9 Males & 13 Females Ethnicity: Various

Group/Year: Year 2

TARGET: By the end of 2022 we will accelerate the progress of 22 of our year 2 students currently working at level 1B to level 1E
(2 sub-levels of the curriculum) in writing.
CURRENT POSITION. (What do we already know):
● Only two students made the 2 sub-level progress in Writing in 2021
● There are no absence concerns
● Nine students are English Language Learners and currently receiving Language Support
● Three students speak their native language at home but do not qualify to receive Language Support this year
● Eight students in the group are beginning with very low alphabet and sound skills
ACTION PLAN

PERSONNEL

SUCCESS INDICATORS

Writing as the Team Collaborative Inquiry
focus for 2022 using ERO’s
learner-focused Evaluation Process and
Reasoning model

Year 2 Teachers

Regular sharing of practice, analysis of
data and research accordingly

Student Attitude Survey

Year 2 Teachers
Students

Students will be able to tell us what they
like and don’t like about writing. Also,
what they find difficult

Meet with the Year 1 team and create
some of our own exemplars for the Junior
School

Year 2 Teachers and DP

More consistency in marking and
assessment

Connect with other schools in our area
and see if they would be willing to share
writing samples at each level.

Year 2 Team Leader
Principal and DP - to reach out to 2 other
schools in our area

Teachers will gain confidence in their
decision making.
Students will be fairly assessed

Create strong literacy-based programmes
throughout the curriculum.

Year 2 Teachers

Students will be more aware of the
purpose and audience for writing making
the learning more authentic

Consult the Literacy Framework and
create clear next steps and learning
intentions for students.

Year 2 Teachers

Students will understand what they are
learning to do.

Regularly reflecting on our writing
programmes at meetings. Sharing
successes.

Year 2 Teachers

Teachers will gain confidence in using an
idea in their own practice.
Students will achieve.

Sharing models of writing that have been
used in the classroom.

Year 2 Teachers

Teachers will have a bank of models to
use with students.
Students will know what is expected and
where they are going.

Regular moderation of writing within the
team and across teams

Year 2 Teachers

Moderation will be consistent
A shared understanding of writing will
develop
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STUDENT ACHIEVEMENT TARGET THREE
Year 4 Student Achievement in Writing

KEY STRATEGIC GOALS:
● Strategic Goal #1 - Mahi Tahi: Growing our Effectiveness
● Strategic Goal #2 - Whanaungatanga: Growing our Relationships
● Strategic Goal #3 - Kaitiakitanga Growing our Place
STUDENT GROUP

Gender: 13 Males & 18 Females

Ethnicity: Various Group/Year: Year 4

TARGET: By the end of 2022, we will accelerate the progress of 31 children in writing, of whom 8 are working at 1M
which is below the expected level and 23 are working at low at which is 1E.
CURRENT POSITION. (What do we already know):
● In 2021, 19 students made no sub-level shift
● In 2021, 12 students made one sub-level shift
● 2 student have IEPs
● 2 students are ELLs and receiving support
ACTION PLAN

PERSONNEL

SUCCESS INDICATORS

Writing as the Team Collaborative
Inquiry focus for 2022 using ERO’s
Learner-focused Evaluation Process
and Reasoning model

Year 3-4 Teachers

Regular sharing of practice, analysis
of data and research accordingly

Writing Survey to gather student
voice

Year 3-4 Teachers

Student will have shared how they
feel about writing and areas that can
be supported

Targeted teaching of vocabulary

Year 3-4 Teachers

Students will use this in their writing
and understand what the words mean

Regular moderation of writing within
team and across teams

Year 3-4 Teachers

Moderation will be consistent
A shared understanding of writing will
develop

Clear learning intention and success
criteria

Year 3-4 Teachers

Children will be aware of what they
need to do to be successful

Motivate children to write using a Year 3-4 Teachers
variety of sources

A shift in attitude towards Writing
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STUDENT ACHIEVEMENT TARGET FOUR
Year 6 Student Achievement in Writing

KEY STRATEGIC GOALS:
● Strategic Goal #1 - Mahi Tahi: Growing our Effectiveness
● Strategic Goal #2 - Whanaungatanga: Growing our Relationships
● Strategic Goal #3 - Kaitiakitanga Growing our Place
STUDENT GROUP

Gender: 15 Females & 19 Males

Ethnicity: Various

Group/Year: 6

TARGET: By the end of 2022 we are going to accelerate the progress (move at least two curriculum sub levels) 34 Year
6 students in Writing are of the English Curriculum
CURRENT POSITION - (End of 2021)
At the end of 2021:
● 8 Year 5 students were working below the Ilam school expectation for Writing
● 26 Year 5 students were working at a ‘Low At’ meaning that in order to meet the Year 6 expectation for writing
by the end of 2022 they would need to make accelerated progress of two sub levels
ACTION PLAN

PERSONNEL

SUCCESS INDICATORS

Writing as the Team Collaborative
Inquiry focus for 2022 using ERO’s
Learner-focused Evaluation Process
and Reasoning model

Year 5-6 Teachers

Regular sharing of practice, analysis
of data and research accordingly

Gather Student Voice

Year 5-6 Teachers

Writing plans and deliberate acts of
teaching which take into
consideration the outcomes of the
learner voice survey

Gap analysis of writing samples
e-asTTle Writing

Year 5-6 Teachers

Accelerated movement in scales
scores of areas deemed a priority
form gap analysis

Using principles of the Team Approach Year 5-6 Teachers
to Language Learners (TALL)
Programme

Accelerated progress of our English
Language Learners

Research into boys writing including
motivation for writing

Year 5-6 Teachers

A shift in attitude towards and
motivation for Writing

Regular moderation of writing within
team and across teams

Year 5-6 Teachers

Moderation will be consistent
A shared understanding of writing will
develop
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